Analysis of the Strengths and Limitations of the School’s Instructional and Organizational Effectiveness
The Committee’s Purpose:  To identify the school’s strengths and limitations; to determine methods by which the school can best build on its strengths; and, address the areas of limitation in the development of the school improvement plan.  This part focuses on the work of the school in behalf of student learning.

To assist us in identifying the strengths and limitations of our school’s instructional and organizational effectiveness, we administered the “Survey of Instructional and Organizational Effectiveness”, based on the NSSE’s Indicators of Schools of Quality. The survey was completed by faculty and administration during an end-of-school inservice (May 23, 2005) and was subsequently submitted for analysis.

The committee met on Monday, August 29, to review the results of the survey and to determine the 3 limitations and 3 strengths on which the committee would focus its attention.  (The survey results are provided on the following pages.)  It was agreed that the “limitations” would be those indicators which received the lowest survey score and that the “strengths” would be those which received the highest survey score. The following strengths and limitations were identified from the survey results:


Strengths:



1.  Leadership develops a shared vision, set of beliefs, and mission.(O2)


2.  Leadership provides skillful stewardship.(O8)
3.  Leadership fosters community-building conditions within the 



     school.(O9)

Limitations:



1.  Ensures effective implementation and articulation of the 




     curriculum.(I2)


2.  Employs data-driven instructional decision-making.(I5)


3.  Expands instructional support for student learning.(I7)
The committee researched these strengths and limitations carefully through surveys, interviews, review of documentation, and other methods.  A summary of our research results is provided in the following paragraphs:

Organizational Principle #2, PCA Strength #1:  

Leadership develops a shared vision, set of beliefs and mission.

Research by Vikki Hunt
After researching different documents and material, I listed the evidence and indicators of this strength and the documentation that supports the fact that our leadership develops and shares the school mission.  I made copies of the printed material to support this fact.  

Evidence and indicators of this strength are as follows:

1) The school’s beliefs and mission are clearly articulated, free of jargon and posted.

· See attachment 1 for the mission statement, vision statement and the PCA beliefs clearly printed in the PCA handbook.

· See attachment 2 for a copy of the mission and goals for PCA on the website www.prattvillechristianacademy.com.

2) The mission statement reflects a clear and strong focus on student learning as the chief priority for the school. “It is the mission of PCA to glorify God by inspiring qualified students to excel academically, physically and spiritually, thereby preparing them for future success, whether in higher education or other endeavors.

3) The vision statement (as seen on attachment 1) reflects a collective vision that           focuses on the role the school must assume in shaping the future and providing educational opportunities for all students to excel in an increasingly complex, culturally diverse society.

4) All decisions impacting the instructional process and school-wide policies are aligned with the school’s beliefs and mission. This is evident with the agendas for the academic chairpersons meetings, board strategic planning meetings, and teacher and director meetings.  This is also evident with the policies laid out in the handbook.

5) A variety of means of effectively communicating the school’s beliefs and mission is employed.  Some of these are PCA newsletters, PCA meetings (4 a year), the PCA website, teacher conferences and the handbook.

6) PCA’s mission and beliefs are continuously reviewed at teacher and board meetings and updated as necessary to ensure a clear and strong focus on the primary role of the school in promoting student achievement. 

Organizational Principle #8, PCA Strength #2:  

Leadership provides skillful stewardship.

Research by Marilyn Greer


To obtain evidence to support this principle, I interviewed the President of PCA, Mr. Ron Mitchell.  The statements listed as indicators of this principle in the NSSE Indicators of Schools of Quality were used as interview questions.  Responses were to be classified as “3” strongly agree; “2” agree; and “1” strongly disagree.


Without exception, each category – Operational Procedures and Policies, Effective Allocation and Use of Resources, Human Resources, Time, Instructional Support Resources, Financial Resources, and Physical Resources – received a high percentage of “3” responses.  I would like to list a few of the indicators that received less than a “3” from Mr. Mitchell:

· Operational plans and procedures to achieve the vision and goals of the school are in place.
· The school rules are fairly and consistently enforced.

· All staff members support and enforce discipline procedures.

· Staffing schedule patterns foster collaborative working relationships across content areas and grade levels to advance students’ learning.

· Decisions regarding the expenditure of professional development funds are made by the faculty and staff of the school, and are related to the school’s strategic pans for improvement.

· Teachers are offered assistance to improve and expand their instructional strategies.

· The school has clear criteria for the selection and use of instructional materials and resources.


A review of the school profile information provides additional support for this organizational principle.

Organizational Principle 9 #, PCA Strength #3:  

Leadership fosters community-building conditions within the school

Research by Lori Roberson, Jason Roberson, and Karen Phillips


In order to validate this strength, a survey was given to our administrator, Mr. Ron Mitchell, and our school guidance counselor, Mrs. Jendia Grissett.  These were some of the results obtained from the survey:

· On a scale from one to five, four was the overall consensus when asked questions about this statement:  Positive and productive working relationships are established among students, teachers, support staff, and administrators.  The following examples were given:  interaction between SGA and administration, teachers have a strong dedication to service,  teachers attempt to maintain confidentiality regarding students, the office keeps locked student files, students and teachers are encouraged to participate in clubs, academic contests, and sports.

· On a scale from one to five, four was the overall consensus when asked questions about this statement:  The school creates and supports a learning environment for students that conveys a sense of caring and belonging.  The following examples were given:  Students express a sense of commitment expressed by teachers, athletics are tied to the curriculum in physical education, coaches do an excellent job in making sure their athletes ascertain skill to excel at his/her sport,  students are given the opportunity to participate in several clubs/sports and in SGA (Student Government Association), the school holds PCA meetings where students’ talents are demonstrated.

· On a scale from one to five, four was the overall consensus when asked questions about this statement:  The school fosters collaborative and interdependent teams to achieve goals.  The following examples were given:  The school has established academic chairs and all teachers have a voice through their chair,  we have two formal in-services throughout the year and other opportunities are initiated by the teachers, academic chairs encourage all teachers to communicate to assure there are “bridges” between grade levels, textbook needs are always met.

Instructional Principle #2, PCA Limitation #1:  

Ensures effective implementation and articulation of the curriculum

Research by Marjorie Allen and Marilyn Greer

Mrs. Allen addressed “Curriculum Guides and Instructional Materials” and “Coordination & Articulation of the Curriculum”:


As a member of the Phase IV committee, I was given the task of gathering information on Principle ll. I did this by giving out questionnaires to the Department Heads in their September meeting. I met with Mr. Mitchell and the head of each department. I told them our committee had chosen three weaknesses we felt our school needed to begin trying to improve. 

The role of the department heads in this Phase was to answer questions regarding the criteria they used to select curriculum for their departments. After receiving their reports, I compiled the information and presented it to the next meeting of the Phase IV committee. I also gave copies, of the reports from the “department heads”, to Ms. Greer. 
 
The Phase IV committee discussed the responses received from the different department heads. As a committee we came to the conclusion our school needed a curriculum committee. This committee would be knowledgeable about materials available, have textbook “Reps” send examination copies of new materials to our school, and any other means readily available to expedite the SIP in Prattville Christian Academy.

There was very little evidence of cross-subject or cross-grade level planning for continuity of instruction and curriculum.
Mrs. Greer addressed “Implementation Plan” and “Professional Development”:

Although steps are taken to ensure that the written curriculum is the enacted curriculum (i.e., classroom observations, annual review of courses of study, etc.), support for the curriculum through professional development and state-of-the-art materials is lacking.


Professional Development agendas for the previous five years were reviewed.  The topics for Professional Development provided on site have included classroom management, CPR, and the discussion of PCA services such as the counseling center.  These have been beneficial, but here has been no plan, no data-driven decision-making process for determining needed topics for our faculty.  Teachers have been encouraged – but not required – to attend prof dev workshops in their particular area of instruction.  Records of prof dev have been kept for each teacher so that certifications can be maintained; review of each teacher’s record of prof dev has not received attention regarding subject matter, level of difficulty, or applicability to their area.
Instructional Principle #5, PCA Limitation #2:  

Employs data-driven instructional decision-making

Research by Valera Brown

A survey was distributed on 9/26/05 to all PCA Teachers asking for their responses regarding Principle # 5 under our “weaknesses” category.  This principle states that the instructional and assessment functions of the teaching process are integrated to support data-driven instructional decision making.  After the surveys were collected and tallied (22 respondents) it was found that the average of all the scores for every question (1 – 14 attached) was 3.5 on a scale of 1 – 5.  Though this number was larger than expected, the larger number the teachers chose to rate themselves was more than likely indicative of a change in staff or perhaps professional growth since the initial survey of perceived strengths and weaknesses in Spring 2005.

Instructional Principle #7, PCA Limitation #3:  

Expands instructional support for student learning 

Research by Teresa Stacy
Principle #7:  “Students are provided with a variety of opportunities to receive additional assistance to improve their learning beyond the initial classroom instruction.”


When it was discovered that the above principle was a limitation according to the survey completed by the PCA faculty, the committee decided that teachers should be interviewed in order to clearly identify specific areas of limitations and how those areas can be improved.   Teresa Stacy interviewed one teacher from each academic area who had been a part of the faculty for at least two years.  The interview questions are attached.


The conclusions reached after the interviews were as follows:

· Students with learning difficulties have been offered limited outside tutoring at additional cost to parents.

· Teachers address learning difficulties as much as possible with individual assistance, small group learning activities, before school help, and peer tutors.    

· The home-school connection has been good in the past, but has room for improvement.

· Technology resources have been very limited for use as a teaching tool.

Improvement was suggested for these areas in the following ways:

· More aggressive action from teachers for students to get outside tutoring when needed.

· Hiring more teacher aides when financially feasible to work with individual students.

· Having a more organized across-the-board policy for before/after school help.

· Home-school connection will be improved with the addition of Edline.

· Technology resources will be improved as finances allow for more computers in the classrooms and additional computer labs for each grade area.

On September 27, 2005, the committee met to review and discuss the research findings with the goal of selecting 3 of the areas cited as “limitations” on which to focus further efforts.  Seven topics were suggested.  It was suggested and decided that the topics would be listed on a survey to be completed by each committee member ranking the items as to importance.  Members agreed to make their selections thoughtfully and prayerfully knowing that this process would prove to be very important to the progress of PCA during the next few years.

These topics were selected as the “top three”:

1. Create a review and selection process for curriculum.

2. Design a Professional Development Program that support the curriculum.

3. Increase communication between grade levels and departments with regard to continuity in academics.
On October 6, 2005, the committee met to write the strategies for achieving the above-listed priorities.  The strategies suggested are as follows:

1. Create a review and selection process for curriculum.

· Adopt the ALSDE schedule for subject review.

· Form a curriculum review committee which includes parents.

· Review the curriculum selection process used in other schools.

· Study SAT scores for curriculum indicators.

· Require data-driven research for any curriculum changes.  This could be addressed in a faculty survey each spring.

2. Design a Professional Development Program that supports the curriculum.

· Assign someone to report current prof dev available from the ALSDE.

· Develop an official mentoring program.

· Create an in-house system for sharing profdev opportunities.

· Survey faculty needs.

· Subscribe to education journals (library).

· Take full advantage of textbook publishers’ resources.

· Use our strength of quality stewardship to provide the resources (i.e., money, time, etc.) for faculty profdev.

3. Increase communication between grade levels and departments with regard to continuity in academics.

· Develop an official mentoring program.

· Provide for consistent meeting schedule.

· Assign department heads as well as grade level chairs.

· Provide for communication between grade level faculty – specific feedback regarding any inadequacies, successes, etc.
· Re-evaluate scheduling for faculty teaching grades K5-6th to allow for faculty interaction/”team planning”.

Overall Analysis of the Instructional and Organizational Effectiveness


The 2005-2006 school year will be PCA’s ninth year as a school – it’s third year to service students in grades K4-12.  The survey and research for this report were based on school years prior to 2005-2006.  Obviously, PCA is a very young school.  It was the conclusion of this committee that the future looks very bright for PCA based on the surveys and research conducted during Part IV of the SIP.  There were several noted concerns regarding curriculum selection, professional development opportunities, and inter-department communication. However, noted strengths included excellent leadership in the areas of mission clarity and stewardship.  With these particular strengths in place, the “concerns” are not overwhelming in the least, but are simply challenges for which the details of   achievement must be “ironed out”.  This committee foresees immediate action in these areas which will greatly increase the instructional and organizational effectiveness of our school.
PAGE  
8

